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Vo3 7:Xe3 N Background: Healthy social recognition (strokes) can be regarded as central to teacher — student
relationship. Transactional Analysis (TA) is a theory of psychology which has wide application in field of

education. The study was planned to measure strokes (social recognition) from teachers, stroke economy and effects as
perceived by medical students. Methodology: This was a cross sectional study among 63 consenting medical students. Equal
numbers of participants were selected from each batch by systematic random sampling. A validated structured self
administered questionnaire on five point Likert scale was used for the study. The frequency and proportion for first two points in
Likert scale were combined and used as reference to summarize the pattern. Results: Students perceived positive strokes most
frequently for extracurricular Involvement (38%) and negative strokes most frequently for Curricular Involvement (30.2%).
Positive strokes for curricular involvement were the most accepted (73.3%). Unconditional negative strokes (25%) and
conditional positive for extra-curricular non involvement were the most rejected strokes (21.7%). Negative strokes for Extra-
curricular involvement were the least accepted (11.6%). Unconditional positive strokes were highly accepted (53.4%) than
unconditional negative strokes (16.1%). Among the negative strokes, the ones for curricular non involvement are more likely to
have perceived positive effects (44%) on students academics. Positive strokes for extra-curricular involvement predominantly
had perceived positive effect on the students self esteem (77%). Unconditional positive strokes & Positive strokes for curricular
involvement had no perceived negative effect on student's academics as well as self esteem. Conclusion: The overall teacher-
student relationship in the institution is positive. The students are more likely to accept positive strokes than negative strokes.
Negative strokes for curricular non-involvement had positive effect on academics. Unconditional positive strokes and positive

strokes for academic involvement can be given liberally as they did not show negative effects.
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INTRODUCTION

A good teacher-student relationship is of utmost importance in
determining a medical student's academic performance. A
good positive encouragement is an important factor in
education. This is also referred to as 'positive stroke'. The
stroking patterns, recognition or attention that one person
gives another can promote a good relationship. This is what
Eric Berne explains using transactional analysis.

According to Eric Berne, the founder of transactional analysis,
"a stroke is a unit of recognition” .A stroke is a unit of attention
which provides stimulation to an individual. Every person needs
physical and psychological stimulation. Berne states that “a
stroke may be used as the fundamental unit of social action”.
There are two categories of strokes-positive strokes and
negation strokes. Positive-one which the receiver experiences as
pleasant. Negative-one is experienced as painful. Strokes can
be classified into verbal and non-verbal strokes, physical or
psychological strokes orinternal and external ones.

LITERATURE REVIEW

A good teacher-student relationship is of utmost importance in
determining a medical student's academic performance. A
good positive encouragement is an important factor in
education. This is also referred to as 'positive stroke'. The
stroking patterns, recognition or attention that one person
gives another can promote a good relationship. This is what
Eric Berne explains using transactional analysis. It is
basically a study on the different transactions between two
people and in effect analyse interpersonal relationships [1].
According to Eric Berne, the founder of transactional analysis,
“a stroke is a unit of recognition” [1]. A stroke is a unit of
attention which provides stimulation to an individual. Every
person needs physical and psychological stimulation. Berne
states that “a stroke may be used as the fundamental unit of
social action”. There are two categories of strokes-positive
strokes and negation strokes. Positive-one which the receiver
experiences as pleasant. Negative-one is experienced as
painful.
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Strokes can be classified into verbal and non-verbal strokes,
physical or psychological strokes or internal and external
ones. Verbal strokes include what we say or what we hear
where as nonverbal strokes are what we do or what we see [2].
Conditional strokes relate to what we do while unconditional
ones relate to what we are [2]. Hence, unconditional stroke
must be avoided as much as possible in the classroom. The
only thing worse that a negative stroke is no stroke at all [3].

Motivating students can be achieved by two ways — providing
positive strokes to reinforce positive behaviour or by giving
negative strokes to decrease error or bad behaviour [4].

There are very few studies showing improvement in student
learning following teacher praise. In a study conducted by
Marina Rajan et al in Kolenchery, improvement in student-
teacher relationship was found after teaching medical college
teachers about TA [5]. In a study conducted in 2014 by
Pishghadam et al, it was concluded that students who receive
more strokes are more motivated than those who receive less
or no strokes [6]. They also found that valuing was the better
motivator out of verbal, nonverbal, valuing and classroom
activities, all of which were parameters in their questionnaire.
A study conducted by Rathel M et al observed improved task
engagement among students after advising teachers to give
behaviour specific praise in the classroom [7]. In a study
conducted in Iran, it was statistically shown that there is a
strong correlation between instructor praise and learner
progress [8].

Transactional analysis is a theory proposed by Eric Berne to
study the different transactions between 2 people. It is to study
and analyse interpersonal relationships [1]. Its applications
stretch widely from psychotherapy to business management.
But its application in education is a very important path rarely
travelled by researchers. It can be used in educational
settings to help teachers and learners have a clear
communication and avoid setting up underproductive
confrontations [2]. Transactional Analysis (TA) is a theory of
personality development with educational applications.

A good positive encouragement is an important factor in
education. This is also referred to as 'positive stroke'. There are
two categories of strokes-positive strokes and negation
strokes. Positive-one which the receiver experiences as
pleasant. Negative-one is experienced as painful. Strokes
may be verbal or nonverbal, positive or negative, conditional
or unconditional [1]. Verbal strokes include what we say or
what we hear where as nonverbal strokes are what we do or
what we see [2]. Conditional strokes relate to what we do while
unconditional ones relate to what we are [2]. Hence,
unconditional stroke must be avoided as much as possible in
the classroom. The only thing worse that a negative stroke is
no stroke at all [3]. Motivating students can be achieved by two
ways - providing positive strokes to reinforce positive
behaviour or by giving negative strokes to decrease error or
bad behaviour [4]. It has also been suggested that stroking
reinforces the behaviour that is stroked [2].

There are very few studies showing improvement in student
learning following teacher praise. In a study conducted by
Marina Rajan et al in Kolenchery, improvement in student-
teacher relationship was found after teaching medical college
teachers about TA [5]. In a study conducted in 2014 by
Pishghadam et al, it was concluded that students who receive
more strokes are more motivated than those who receive less
or no strokes [6]. They also found that valuing was the better
motivator out of verbal, nonverbal, valuing and classroom
activities, all of which were parameters in their questionnaire.
A study conducted by Rathel M et al observed improved task
engagement among students after advising teachers to give
behaviour specific praise in the classroom [7]. In a study

conducted in Iran, it was statistically shown that there is a
strong correlation between instructor praise and learner
progress [8]. However, praise when used wrongly such as for
intelligence only, failure can become more personal and more
demeaning’. Also, praising the process rather than the
person, increased student motivation. The latter was actually
shown to decrease motivation for students [10,111.

OBJECTIVES

To find the pattern of stroke, stroke economy, intensity and
effects perceived by the medical students from the teachers of
aMedical School using a structured questionnaire.

METHODOLOGY

It was a quantitative cross-sectional study, done among the
undergraduate medical students of Malankara Orthodox
Syrian Church Medical School, India. The sample size
calculated was 63 medical students. Multistage sampling was
used to pick up the study participants. Equal number of study
participants were selected from each of the different batches
(stratified sampling). Systematic random sampling using
random number table was done to pick students from each
batch. The study was conducted over a period of two months in
2021 maytoJune.

A self- administered questionnaire on five point Likert scale
was developed for the study. The questionnaire was
constructed by four Community Medicine experts. The
questionnaire developed underwent pilot testing and
respondent review and was further modified to the current
form. The questionnaire had a good internal consistency as
Chronbach's alpha was 0.931. Intra Class Correlation of
coefficient for test retest reliability was 0.950. The frequency
and proportion for the first two points in the Likert scale were
combined and used as reference to summarize the pattern.
The questionnaire was repeated after two weeks. Consent
was taken from the participants. The results were kept
confidential.

RESULTS

In this study we have assessed 63 MBBS students, out of which
44 were female and 19 were male. The data was later
analysed based on the frequency, acceptance and effects of
stroke on academics and on person as is shown in figurel.

Figure 1: Frequency of strokes from teachers
perceived by medical students (N=63)
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From figure 1, itis seen that students perceived Positive strokes
more frequently. Students perceived Positive strokes most
frequently for extracurricular involvement (38%). Students
perceived positive strokes least frequently for extracurricular
non involvement (20%). Students perceived negative strokes
most frequently for curricular non involvement (54%). Students
perceived negative strokes least frequently due to
extracurricular involvement (63%).
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Figure 2: Acceptance of strokes from teachers
perceived by medical students (N=63)
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From figure 2, It is observed that positives are more accepted
than negatives. Positive strokes for curricular involvement are
the most accepted (73.3%). Unconditional negative strokes
are the most rejected (25%). Negative strokes for
extracurricular involvement are the least accepted (11.6%).
Unconditional positive strokes are the least rejected (3.4%).

Figure 3: Effect of strokes from teachers perceived
by medical students on Academics
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From the figure 3, it is seen that positive strokes are more likely
to have positive effect on academics than negative strokes.
However, negative strokes for curricular non involvement are
more likely to have positive effects (44%). Positive strokes for
curricular involvement had no negative effect. Unconditional
positive strokes also did not have any negative effect.

Figure 4: Effects of strokes from teachers
perceivedby medical students on Person
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From figure 4 it is inferred that positive strokes have more
positive effect on person than negative strokes. Giving positive
strokes for extracurricular involvement have a highly positive
effect on the students (77%). Positive strokes for curricular
involvement and unconditional positive strokes did not have
any negative effect on students.

DISCUSSION

In this study, we have assessed the pattern of strokes, the
intensity and effects as perceived by the medical students
from teachers. It was found that positive strokes such as an
acknowledgement, eye-contact, compliment,
encouragement, feedback etc. were perceived more than
negative strokes such as ignoring them, scolding,
punishments or discouragement. Students perceived more
positive strokes for participation in sports, arts, research,
quizzes, debates etc. and least for the non-participation of the
same. However, they sensed negative strokes more frequently
for decreased scholastic performance and least for
extracurricular involvement.

It was observed that a compliment from a teacher was more
accepted than criticism .It was noticed that praise for
academic excellence was appreciated the most. On the other
hand, criticism for no reason was rejected the most while
compliment for no reason was rejected the least
.Discouraging them from participating in arts and sports was
accepted the least.

CONCLUSION

In this study we have found that positive strokes are more
frequently perceived, accepted and are more likely to have
positive effects on academics. On the other hand negative
strokes on curricular non-involvement have positive effects on
academics.

REFERENCES

1. Bemne, E: Games people play. The psychology of human relations Penguin,
London; 1988

2. Stewart, I, &Joines,V: TAtoday: A new introduction to transactional analysis.
Nottingham: Life space, Nottingham; 1987.

3. Solomon, C. Transactional analysis theory: The basics. Transactional
Analysis Journal, 2003; 33(1): 15-22.

4.  Francis, D., & Woodcock, M: The new unblocked manager: A practical guide
to self-development. Gower Publishing, Farnham; 1996.

5. Rajan M, Chacko T. Improving educational environment in medical colleges
through transactional analysis practice of teachers. F1000Research. 2012 oct;
1:24.doi:10.12688/f1000research.1-24.v1

6.  Khajavy, Gholam Hassan & Pishghadam, Reza. Development and validation
of the Student Stroke Scale and examining its relation with academic
motivation. Studies In Educational Evaluation 43. 2014, DOI
10.1016/j.stueduc.2014.03.004.

7.  Rathel, Jeanna & Drasgow, Erik & Brown, William & Marshall, Kathleen.
Increasing Induction-level teachers' positive-to-negative communication
ratio and use of behavior-specific praise through e-mailed performance
feedback and its effect on students' task engagement. Journal of Positive
Behavior Interventions. 2013, 16. 219-233. 10.1177/1098300713492856.

8.  Akbari ], Chalak A. Contributory role of praise in improving collocational
knowledge of university students majoring in TEFL and linguistics. IJREE
2019.4(1):1-12.

9. Dweck, C. S. Caution. Praise can be dangerous. Educational psychology in
context: Readings for future teachers In B.A. Marlowe & A.S. Canestrari (Eds.),
(pp. 207-217). Thousand Oaks: Sage 1999

10. Haimovitz, K, Henderlong-Corpus]. Effects of person versus process praise on
student motivation: Stability and change in emerging adulthood.
Educational Psychology.2011. 31(5), 595-609. doi.org/10.1080/01443410.2011.
585950

11. Conroy, M. A, Sutherland, K. S., Snyder, A et al. Creating a positive classroom
atmosphere: Teachers use of effective praise and feedback. Beyond
Behaviour, 2009. 18(2), 18-26

40 = GJRA - GLOBAL JOURNAL FOR RESEARCH ANALY SIS



